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lNMeparorrapAblH K9CiOU bIHTbIMAKTACTbIFbl — KO3EereH
MakCT(Tap)blHa XeTY YLWiH eKi HemMmece DipHelle negarorrapabl
bipnece atkapfaH Kacibu ic-apekeTi (YpAici); )XeHe COoJl ic-apeKeT
(YpAic) apKbinbl Kacidon TaxipnbemeH anmacy MeH OeniKTiniKTi

dpTTbIPY,

Teacher Professional Collaboration is a process of joint activity
of two and more teachers working together in achieving a
common goal(s), in which teacher learning and exchange of
experiences take place;

NpodreccnoHanbHOe COTPYAHUYECTBO Negaroros —
COBMECTHasd OesTeNIbHOCTb (npouecc) AByx U bonee negaroros
Onsa AOCTUXEHUS ooLWmX Lerien, npu KOTopon nponcxoauT
0OMeH 3HaHUSAMU N B3aUMHOE ODyYeHMeE;




Here negarorrapabiH K3CiOM bIHTBIMAKTACTBIFbI ?
Why Teacher Collaboration for Learning?
IloueMy COTPYAHMYECTBO NEAATOIOB JJIsl 00yuyeHus?

Thinking Pairing Sharing

OKymbLIAPABIH YJArepiMiHe dcepi
Impact on students’ learning
BiMsiHMe Ha yCIeBaeMOCTh YYalIUXCH



Pednexcusnbik Toxipuode
Ic-opexerTi 3epTTEy

(Reflective practice)
(Action research)

PednexkcuBHas npakTuka
HccnenoBanue npakTuku

CabaxTsl Tamaay (Lesson study) B JIECTBUU
Amnanus ypoka
Kputukansik goc (Critical friendship) i Kputudeckuii npyr
bipnece cabak 6epy (Team-teaching) KomangHoe
Tomimrepiik (Mentoring) MpENoAaBaHue
HacraBHnuecTBO
KoyuuHr (Coaching) KoyuwnHr
Ic-opekerTeri Oipiecin (Collaborative KonnabopatuBHoe
3eprTey binim oinan Action Research) HCCIICIOBAHKE TTPAKTUKU
mbiraparsid Mexrentep | (Knowledge creating | B nelictBuu
CepikTecTik MEKTen schools) [IIkose1 co3marorme
KeJici (Network of 3HAHUS
binim 6epy canaceiHia schools) CeTb NapTHEPCKUX KO

OipJIeCKeH 3epTTeyep
KYPrizyzie MEKTenTep
MEH YHUBEPCUTETTEPAIH
CEpIKTECTIr1

KIIK- kaciou
neaarorukabIK
KOFaMJIaCThIK

(School-University
Partnership for
Educational
Research)

-(PLC - Professional
learning
communities)

[TapTHEPCTBO TIKOI 1
YHHBEPCUTETA B
IIPOBEACHUN
COBMECTHBIX
UCCIeI0BaHUM B cepe
o0pa3oBaHMs

[IIIC -
[Ipodeccuonanbuoe
MearornYecKoe
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Concepts for TCPL

Reflective Practitioner (Pollard, 2005; Schon, 1983; Carr & Kemmis, 1986).

Teacher —Researcher (Stenhouse, 1975; 1981).

Collaborative Action Research (Elliott, 1988; 1991; Lewin, 1946).

Enquiry Communities (Cochran- Smith & Lytle, 2009).

Collaborative School-University Partnership (Zeichner, 2003; McLaughlin, et al, 2008)
Knowledge Creating Schools (D.Hargreaves, 1999).

Professional Learning Communities (Stoll, et al, 2006; Bolam, et al., 2005; Kruse,et al, 1995).
Learning Organisation (Fullan, 1995)

Communities of Practice (Lave &Wenger, 1991; Wenger 1998).



Byn »KaHa ToXKipnbe me, XKOK YMbITbI/IFAH eCKi me?
Is it something new or well forgotten past?
ITO YTO-TO HOBOE UJIHM XOPOIII0 3a0bITOE NpouLIoe?

‘During the Soviet time we [teachers and school administration] had a
collective discussion at the Pedsovets [Pedagogical Council meeting],
followed by the discussion in the methodological units of each subject to
make sure that we have the same understanding of any document received
from the authorities’

(Ayubayeva, MPhil, study, 2012, interview with a teacher)

«B coBeTcKOe BpeMsi Mbl [ YUUTENS U QIMAHUCTPALIMS IIKOJIbI | KOJJIEKTUBHO
00Cy>K1aJI BCE BOMPOCHI HA MEACOBETE, a 3aT€M ATOT K€ BOMPOC 00CYKAaICA
B METOAMYECKHX 00beIUHEHHUSAX, ... YTOOBI BCE OJIMHAKOBO IIOHUMAJIU CYTh
T000T0 JIOKYMEHTA, MOJTYYEHHOTO OT BBIIIECTOSAIIMX OPTraHOB’

(Aro0aeBa, Maructparypa, 2012, U3 HHTEPBBIO C YUUTETIEM)



Ka3zakcTaH KOHTEKCTiHEe
From the context of Kazakhstan

N3 konTekctra Kazaxcrana

AIIBIK Ilegarorukaapik |9aicremedaik | 7Kac Mmamanra
cabdak KeHec OipiecTik TIJIMIEepPJIIK
Open Lesson | Pedagogical Methodological | Young Teacher
Council Unait Induction
OTKPBITHIN I[lencoBer | MeTtoauueckoe HacraBauuectBo

YPOK

00BENUHEHNE




KopsiThinabLiap/Findings/BeiBoabl

My¥faJiMHIiH BIHTBIMAKTACTBIK (h)opMaIapbl
Forms of teacher collaboration
DopMbI COTPYAHHYECTBA YUUTEIeH

COMKECTIK CTPATerusichl peTiHje
as a Compliance Strategy
KakK ¢cTpaTcrusi COOTB€TCTBUA

‘We [the Soviet generation] were brought up
with the values of our own community
[Kazakh] and also of the Soviet ideology. In
short, it is best explained by saying — ‘Do not
spit into the well — it may provide you with
water to drink’ (Teacher A13).

7KyMBIC OPHBIH CaKTall KAJy CTPATErusichbl
peTiHae

as a Survival Strategy

KaK CTpaTcrusi BblIzJKUBaHU S

‘I do not know if I learn anything from any of
my colleagues.... I know for sure we all
interact with each other in order to prepare
reports and submit them on time as required by
the administration.’ (FG, Head of the SMU
B5).

JKYMBICKA JKayalKePLIJIiK peTiHae
as a Job Responsibility
KAaK OTBETCTBEHHOCTh 32 padory

“A new Deputy Director on academic issue is
trying to introduce changes to our work. At the
first SMU meeting this year, we discussed the
results of the term and issues of beginning
teachers. It was the first time when we
discussed real issues’ (FG: Head of MU;
Teachers)



MexTen maaenueri/School culture/ Kyiabrypa mkoJibl

... MGKTEITIH [1mKi] MOIEHHUETIH €CKEPMECTEH,
MEKTEITIH KETULIIPUIY1HE KACaIFaH Ke3-KEITCH OPEKET
coTCi3IKKe yibIpaanl »(Dymnan, 1992)

‘...any attempt to improve a school that neglects school
culture 1s 'doomed to tinkering' (Fullan, 1992)

‘... JIroOast mompITKA yAy4dIIMTh KOy MpeHeoperas

[BHYTpEHHEH | KyIbTypOM IIKOJIbI, 0OpEeYEHa Ha IIpOBaII’
(Oynnan, 1992)



MyraJjiiMHiH KO3Kapachl

MexTen maaenueri/School culture/ Kyabrypa mkoJisl
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Interdependence

B3ammo3aBMCUMMOCTDb

IIkoabHas KyJabTypa Kazaxcrana

Pacnono)eHue yuutens

Independence

He3zaBucmmocTtb

Collectivist culture — konnekTMBUCTUYECKAS KYNbTypa

High on power distance — BbICOKWiA MHOEKC AUCTaHLMPOBAHHACTL OT BMacTy
Culture of obedience - KynbTypa NOBUHOBEHMS (MOKOPHOCTY M NOCITYLIAHMS)
High respect to authority — Beicokoe yBaxeHue K BbILLEeCTOsILLEeMY (CTapLuemy)
High on uncertainty avoidance — BbiCOKMin MHAEKC n3beraHns HeonpeaeneHHoCTH
Culture of compliance — KynbTypa cooTBeTCTBUS

High on competition — BbICOKWi ypOBEHb KOHKYPEHLM

Punitive (mistake-intolerant culture) - Haka3aTenbHas (He TepnUT OLUMOOK)
Highly standartised curriculum — YpeamepHo cTaHgapTM3“poBaHHas nporpamma
0By4eHus

Test-based accountability — lNogoTyeTHOCTb Ha OCHOBE Pe3ynbTaToB TECTOB

Individualistic Collectivistic
UHauBmnayanmucTtuyeckasn Konnektusucrnyeckas
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MyraJjiiMHiH KO3Kapachl

MexTen maaenueri/School culture/ Kyabrypa mkoJisl
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Mexren moaenueri/School culture/ Kyasrypa mkoJisl

«... 0enceHauIK, pedaeKcus, SMOLUSIAP KOHE BIHTBIMAKTACTBIK MPOLECTEPI ...
KoJjayra ue, [cascarra) jka3putaabl )KOHE [IIe1arorukajiblkK] KOFaMIacThIKTA
TOpOUENICHE 1 XKOHE MYHAN TOHKIPUOEHI OaraIaiiThIH XKOHE OJIap/IbIH KOPIHY1HE
MYMKIHJAIK OepeTiH MekTen MoJieHueTIHIH Oeir» (Ilymsman, 1997 x.) 6.101)

‘.. .the processes of activity, reflection, emotion and collaboration . . .
supported, legitimated, and nurtured in a community or culture that

values such experiences and creates many opportunities for them to
occur’ (Shulman, 1997, p.101)

‘...IPOIIECCHI ACATEIbHOCTH, PEPIICKCHH, IMOIIUHA U COTPYAHUYECTBA. .., TOAACPKUBACTCA,
BIIMCAHBI [B MOJIMTHUKY |, 1 BOCIIMTHIBACTCS B [I€AarorM4eCcKoM | COOOIIECTBE U SABISCTCS
YaCThIO TOM IIKOJIBHOU KYJIBTYPhI, KOTOPAsS IIEHUT TAKOW OIBIT U CO31AET BO3MOKHOCTH JJIsl
ux nposisnenus’ (Llyneman, 1997, ¢.101)



My¥fajiM BIHTBIMAKTACTBIFBIHBIH CHIIATTAMACHI
Characteristics of Teacher collaboration/
XapaKkTepuCTHKH COTPYIHUYECTBA MeAaroroB

w

KabnuiganraH xoHe
KeJIICIJITeH OpTakK
KYHJIBUTBIKTAp MEH
Ke3KapacTap
bananapapl Topoueney
YIIIH Y)KBIMIBIK
KayarKepIIUTIK
PednekcusapiK mpakTuka
MyranimMaep/i OKbITyFa
OarbpITTAJIFaH
BIHTBIMAKTACTHIK
AIIBIKTBIK, JKEJI1 JKOHE
CEPIKTECTIK
WMHKITI03UBTI TOCLT
O3apa CeHIM, KYpMET
KOHE Kosaay

biximai 6emicy
KOHCTPYKTHBTI ChIH

1.

Shared values and
vision

Collective
responsibility for
pupil’s learning
Reflective enquiry
Collaboration focused
on mutual teacher
learning

Openness, networks
and partnership
Inclusive membership
Mutual trust, respect
and support
Knowledge sharing
Criticality

1.

Bcemu nipussThIE U
COTJIaCOBaHHBIE 00IITHE
IICHHOCTH U BUJICHUE
KommexktuBHas
OTBETCTBEHHOCTH 32 00yUYEHUE
JIEeTEN

PedexcuBHas mpakTHka
Kommaboparus ¢ ¢pokycom Ha
B3aUMHOE O0yUYCHHUE yUUTEIEH
OTKpBITOCTB, CETEBOE
B3aUMOJECUCTBUE U
MapTHEPCTBO

MHKIIIO3MBHBIN TTOJIXOL
BzanmMHoe nosepue,
YBaXXCHHUE U TTOJJICPKKA
OOMeH 3HaHUAMU

KoHCTpyKTHBHasA KpUTHKA
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KoHiJ1 KOUbII ThIHAAFAHAAPbIHbI3FA
paKkMer!
Thank you for your attention!
Cnacu60 3a BHUMaHue!



