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How does NIS students’ participation in Model United 
Nations develop their Global Competence?



Global level National level Local level Personal level

-21st century 

competencies

-Transformative education 

-Education-2030 (OECD)

UNESCO Forum on Global 

Citizenship Education

-Asia-Pacific Centre of 

Education for 

International 

Understanding (APCEIU)

-PISA Global Competence 

2018

-Autonomous Educational 

Organization “Nazarbayev

Intellectual Schools” 2030 

Development Strategy

-“Ruhani Zhangyru” 

Programme

-Global Perspective and 

Project Work subject 

-Mission, values

-CIS 

accreditation 

-School 

Development 

Plan

-Annual MUN 

Conferences 

(since 2016)

-General Secretary 

position

-PISA Workshop

Research background



Focus

Consciously develop Global Competence of students through 
MUN



Global Citizenship Education

Global Citizenship Education works by empowering learners of all ages to 

understand that these are global, not local issues and to become active promoters of 

more peaceful, tolerant, inclusive, secure and sustainable societies (UNESCO).



Global Competence

Global Competence is the capacity to examine local, global and intercultural 

issues, to understand and appreciate the perspectives and worldviews of 

others, to engage in open, appropriate and effective interactions with people 

from different cultures, and to act for collective well-being and sustainable 

development (OECD,2018).



Education for International Understanding

Education for International Understanding is a value based approach to education where the 

children grow up with the values of culturing peace, respecting the essence of sustainable 

development, globalization, human right and cultural diversity. The world has become a global 

village and we all are mere global citizens today. Therefore, it becomes important to teach our 

younger kids in schools, the values of “Learning to live together”. The Culture of Peace is a set of 

values, attitudes, modes of behaviour and ways of life that reject violence and prevent conflicts by 

tackling their root causes to solve problems through dialogue and negotiation among individuals, 

groups and nations. It is, therefore important to prepare our children for their future of vast 

diversity in respect to culture, religion, race and ethnicity (Yebilaptsa Central School Ministry of 

Education)



MUN as a tool to promote Education for International Understanding (EIU)

Model of United Nations
Why MUN?

• “EIU must foster values, awareness, knowledge and skills enabling all peoples, communities, 
institutions, nations and movements to join in hand, heart and spirit to move towards a 
nonviolent, just, compassionate and sustainable world” (S.H.Toh, 2001)

• “EIU is not just the content or what is educated and understood. Equally important is how it is 
taught, viz. the pedagogical principles embodied in the teaching-learning process” (S.H.Toh, 
2001)

• “EIU is simultaneously practised in all modes of education(formal, non-formal, informal), but a 
challenge is to attain a synergy across all modes for optimal outcomes and sustainability” 
(S.H.Toh, 2002)



Model of United Nations

Student

Committee Agenda

Delegate

1. Pre-conference preparation
• Research on the agenda
• Research on the country

2. Writing Position Paper

3. Debating Agenda

4. Writing Resolution



● Focused on the needs and interests of learners

● The concept of growth as the central theme of the

endeavors

● School should be stimulating and enjoyable

● Learner Centered curricula are thought of as contexts,

environments, or units of work in which students can

make meaning for themselves by interacting with other

students, teachers, ideas, and things.

● It is the job of educators to carefully create those contexts,

environments, or units of work, which will stimulate

growth in people as they construct meaning for themselves

Social Reconstruction Ideology

● Being conscious of the problems of our society and the

injustices done to its members

● The purpose of education is to facilitate the construction

of a new and more just society that offers maximum

satisfaction to all of its members

● Viewing curriculum from a social perspective

● Education is the social process through which society is

reconstructed (Sage publishing).

Learner Centre Ideology

Model of United Nations
Curriculum Ideologies. Corresponding approaches in education



Uralsk

All the methods focus on narrative and short 

answers, collecting opinions rather than statistics. 

Examines issue through three sub-questions:

• What is the current understanding of global
citizenship in an educational context?

• Which skills or attitudes related to global
citizenship can be developed through MUN?

• What limitations does MUN face as a method of
teaching for global citizenship?

Analogical studies
Kazakhstan

Data

collection

methods

survey

interviews

observation journals



Greece

“The research explored and exposed the 

MUN participants’ perspectives on global 

citizenship in terms of knowledge, values, 

attitudes and skills the students saw 

themselves as developing, in light of their 

prolonged engagement in MUN.”

Analogical studies

Data

collection

methods

observation of the research 
participants 

research journal writing 

semi-structured interviews 
employing a photo-elicitation 
technique 



1. How does pre-conference research develop students’ Global 

Competence?

2. How does debating agenda at MUN conference develop  

students’ Global Competence?

3. How does the process of writing resolution at MUN 

conference develop  students’ Global Competence?

4. How does post-conference reflection develop students’ 
Global Competence?

Research sub-questions



Methods applied to indicators:

➢Synthesize indicators which are similar

➢Generalize PISA indicator 

➢Divide one indicator into several indicators

➢Include in matrix as a new indicator 

➢Clarify Global Cities Inc indicator 

➢Concretize Global Cities Inc indicator

➢Do not include in matrix because PISA indicator matches one or some of 

the Global Cities Inc indicators

Structure of the procedure:

1. Write down indicator extracted from PISA framework 

2. Match indicator with analogical one from Global Cities 

Inc matrix, if there is any

3. Identify method which has to be applied to that indicator

4. Write an outcome - a new indicator which will be added 

to the final Matrix

5. Identify the area where the indicator should be added

Indicators
Developing indicators for the Matrix



“PREPARING OUR YOUTH FOR AN INCLUSIVE AND SUSTAINABLE
WORLD. The OECD PISA global competence framework 2018”

Indicators



Matrix



Studying 
literature

Developing GC evaluation 
methods

MUNNISS conference
Interview and observation

Conducting survey

1st Focus - group discussions
Constructing focus - group 

questions  
Survey analysis

Document Analysis

2nd Focus - group discussions Result analysis Conclusions and evaluation

Research design



Observation Interview Survey Document Analysis Focus-group

- 6 committees 

- 18 students  
(3 per committee) 
with different levels 
of academic 
performance

- evaluation page 
(indicators)

- observers: 
executive board 
(chairs and co-
chairs) of 
committees, 
Secretary-General, 
and GP teacher

- respondent: 
the head of Central 
Asia MUN 
Coordination Center 
(CAMUNCC) in 
Astana

- personal view and 
experience

- general discussion
(CAMUN, Kazakhstan 
MUN)

- paper-based 

- self-assessment 
survey with closed-
ended questions

- the purpose:
to identify how students 
evaluate the influence 
of MUN participation 
on the development of 
their skills, 
enlargement of their 
global knowledge, their 
attitude and behavior 
as global citizens.

- 15 questions and 48 
indicators

- 17 position 
papers written 
by earlier 
observed 
students

- 6 committees

- check list 
(indicators)

- 2 focus-group 
discussions with 
two different 
groups

- the first group: 6 
students
the second group: 4 
students

- questions were 
divided into two 
categories: more 
general (directing) and 
specific ones

- conducted in 
russian language

- focus: on ideas

Methodology



Knowledge 

• High level

• National level is missed 

• Influence (external 
factors, community)

Skills 

• Different level of 
achievement

• Interdisciplinary skills 

• Narrow vision of the issue 

• Students’ attitude

Pre-conference research results



Skills  

• Building a dialogue (listen to, ask 
Qs, express, justify, persuade)

• Recognize perspectives (apply, not 
only understand)

Attitude  

• Importance of learning about 
Global issues and other countries

• Respectful attitude towards 
differences and value them

• Value connections 

• Feeling concerns for others and 
willingness to take actions  

Debating agenda results



Skills  

• Interpersonal relationships 
• Inclusive problem solving
• Persuade others 

Behavior   

• Seeking opportunities to 
work collaboratively

• Collaboration (interaction)
• Caring about future 

generation (voice, rights 
promotions, reflective 
actions)

The process of writing resolution 
results



Skills  

• Take responsibility to 
exercise ow rights 

Behavior   

• Own contribution

• Taking reflective actions

The post-conference reflection results



1. Knowledge and skills were developed more rather than attitude and behavior.

2. Give the opportunity to choose to participate in the conference.

3. Teachers need a conscious development of global competencies (teacher 

training is possible).

4. Educate students on global issues starting at the local / national level.

5. Create maximum opportunities for participation and holding international 

conferences.

6. Form a systematic approach to the development of global competencies.

7. Focus on reflection and on the next steps after participating in the conference.

Conclusions



Limitations



● To improve indicators of Global Competence and assessment tools.

● To use Nvivo software.

● To create a network research within NIS schools.

● To integrate the practice with international school from abroad.

Further research
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