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● Most useful as teachers 
are more competent 
than students 

● Not only corrects 
mistakes but also shows 
how well students have 
done (Nafisah, 2008) 

Teacher feedback
Peer-feedback

Involvement in their own 
learning and students’ 
interaction (Fathi & 
Khodabakhsh, 2019; Li, 
Xiong, Hunter, Guo & 
Tywoniw, 2020)

Different types of feedback on writing

Self-assessment

Positive effect on 
students’ 
autonomy and self-
regulation (Andrade, 
Du & Mycek, 2010; 
Fahimi & Rahimi, 2015)



Research Questions
RQ

How do 
different types 

of feedback 
affect different 

aspects of 
writing?

RQ

What do 
students think 
of the use of 
feedback on 
their writing?

RQ

Which feedback 
type works 
better for 

learners with 
different 
abilities?



Methodology

Lesson study structure according to Dudley P.



‘Case pupils’ groups

Bilych Yu. 9G Group A Most able students

Khegay Yu. 9E Group B Less able students

Urazbekova D. 9H Group C Least able students

Methodology

Observation 

Survey

SAU/SAT results



Different types of writing tasks and assessment used in 
the cycles of lessons

Writing a paragraph

Self-assessment

Peer-feedback
Writing a place 
description

Teacher feedback
Writing a holiday 
postcard



A paragraph – Task checklist   
for self-assessment

Figure 1.The sample of student’s writing from group BFigure 2. The task checklist to reflect on 
content and structure used for self-assessment



A description – Language checklist for peer-assessment 

Figure 2.The example of student’s writing from group A 
and the language checklist for peer-checking



A description – Language checklist for peer-assessment 

Figure 3.The sample of student’s writing from group B 
and the language checklist for peer-checking



A holiday postcard –Teacher feedback (two types of feedback for different      
language competence groups)

Figure 4. The samples of SS’ writing from group B



A holiday postcard –Teacher feedback (two types of feedback for different      
language competence groups)

Figure 5. The samples of SS’ writing from group A



Comparative analysis of the results of SAU and SAT 
(skill “Writing”)
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The lesson study survey

Figure 6. Student’s A response

Figure 7. Student’s B response

Figure 8. Student’s C response



How often did the teacher need to provide 
training on how to give feedback?

Which types of assessment caused more 
problems? 

How much assistance was needed and by 
which focus group?

Observation



Results

Peer – and teacher feedback worked successfully for 
all focus groups
Peer-feedback worked better for content and 
organization
Teacher feedback helped more in grammar and style. 

Peer-checking caused strain among group C

This is especially obvious with weaker students who struggle both in terms 
of self-regulation and language proficiency

1

2

3

Self-assessment tends to be neglected

The learners of this group didn’t feel competent 
enough to provide any feedback.



Conclusions

All three feedback 
types play an 
important role in 
developing writing 
skills. 

Students’ abilities 
and task types 
should be 
considered when 
choosing the type 
of feedback.

Teacher support 
or even training 
on how to give 
feedback should 
be provided to 
less able students. 



Plans for further work

Focus on self-assessment

Using a chart for recording 
student mistakes

Students can be asked to recognise 
the problem with grammar, 
vocabulary, appropriacy 

Students need this skill to better reflect 
on their own writing while preparing for 
external exams and IELTS
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Thank you for your attention!



Do you have any questions?


